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About the National Coalition on School Diversity: 
Reaffirming the Role of School Integration in K-12 Education Policy

The National Coalition on School Diversity

(NCSD) is a coalition of national civil rights

organizations, university-based research

centers, and state and local coalitions 

working to expand support for government

policies that promote school diversity and

reduce racial isolation.  On a national level,

the NCSD is pressing for a more significant

commitment to racial and economic 

integration in U.S. Department of 

Education programs – in magnet schools, turnaround schools, charter schools, interdistrict

transfers under NCLB, and in “Race to the Top” and other federal school reform programs.

NAACP Legal Defense and 
Educational Fund, Inc.

Poverty & Race Research Action Council

One Nation Indivisible

Capitol Region Education Council

Civil Rights Project/Proyecto Derechos 
Civiles at UCLA

Kirwan Institute for the Study of Race and
Ethnicity at the Ohio State University

Institute on Race and Poverty at the
University of Minnesota

The Leadership Conference Education Fund

American Civil Liberties Union, 
Racial Justice Program

National Education Policy Center 
at the University of Colorado

University of North Carolina Center 
for Civil Rights

Mexican American Legal Defense and 
Educational Fund

Asian American Legal Defense and
Education Fund

New York Appleseed

Thank you to our Conference Co-Sponsors
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A National Conference on School Diversity

9:00-9:30 
Welcoming Remarks

(Hart Auditorium)

9:30-10:30
Opening Plenary:  
Framing Brown 
and Mendez in 
Contemporary 
Context: Policy

Progress and
Prospects

(Hart Auditorium)

10:45-12:00 
Plenary: Supporting

Pro-Integration 
Leaders in Diverse

and Demographically
Changing Schools

(Hart Auditorium)

12:15-1:30

Building Community
Partnerships and 

Effectively Conveying
Our Messages 

(Room 160)

Sheryll Cashin, Professor of Law, Georgetown University

Philip Tegeler, Executive Director, Poverty and Race Research Action Council

Damon Hewitt, Director of the Education Practice Group, NAACP Legal Defense and 
Educational Fund, Inc. 

James Ferg-Cadima, Regional Counsel (Washington, DC), Mexican American Legal
Defense and Educational Fund 

Seth Galanter, Deputy Assistant Secretary for Policy, Office for Civil Rights, 
U.S. Department of Education

Dianne Piche, Senior Counsel & Director of Education Programs, The Leadership 
Conference on Civil and Human Rights

Sharon Davies, Executive Director, Kirwan Institute for the Study of Race and Ethnicity
(moderator)

Erica Frankenberg, Assistant Professor, Department of Education Policy Studies, 
Pennsylvania State University College of Education 

Del Burns, Former Superintendent, Wake County, NC 

Melissa Krull, Former Superintendent, Eden Prairie, MN 

Dr. Demond Means, Superintendent, Mequon, WI

John Brittain, Professor of Law,University of the District of Columbia David A. Clarke
School of Law (moderator) 

Brown Bag Lunch and Workshops

Two of the biggest challenges advocates and practitioners face are how to talk about 
integration effectively and how to build genuine and long-lasting community support for
integration efforts. These challenges are tied to one another in important ways. Drawing
from projects and programs that work closely with parents, students, and community
organizers, workshop participants will learn about: 1) developing a strong collective
understanding of the larger political and social context behind school reform efforts; 2)
building an awareness of the educational and social benefits of integration; 3) ensuring
that parents, students, and community members are valued as partners who are directly
engaged in the problem solving process; and 4) ensuring that parents, students, and 
community members are invested in the outcomes of integration efforts. Workshop 
leaders will share information about what messages they’ve found to be effective, and
highlight continuing challenges with respect to effective communications. 

Elizabeth Horton Sheff, Education Advocate, Hartford, CT

Martha McCoy, Executive Director, Everyday Democracy
continued on next page
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12:15-1:30

Enforcement 
Priorities at the Office
of Civil Rights and at
the DOJ Civil Rights

Division

(Room 110)

Promoting Cross-
Racial Contact and

Awareness Outside of
School

(Room 140)

Designing and 
Funding High Quality, 

Diverse Magnet 
Programs

(Room 109)

Brown Bag Lunch and Workshops continued

Donna Nevel, Community psychologist and Coordinator, Participatory Action Research
Center for Education Organizing in partnership with the Educational Leadership
Program at Steinhardt/NYU

Brenda Shum, Senior Counsel, Educational Opportunities Project, Lawyers’ Committee
for Civil Rights Under Law (moderator)

A discussion of current priorities at DOJ Civil Rights Division and the Office of Civil
Rights at the Department of Education. Officials from each department and advocates
will discuss the major areas in need of increased attention and enforcement.

Anurima Bhargava, Chief, Educational Opportunities Section, Civil Rights Division at
the U.S. Department of Justice 

Randolph Wills, Enforcement Director, Office of Civil Rights, U.S. Department of
Education

Elizabeth Haddix, Staff Attorney, UNC Center for Civil Rights 

Joshua Civin, Counsel to the Director of Litigation, NAACP Legal Defense and
Educational Fund, Inc. (moderator)

Not all states and school districts have policies and programs in place to facilitate 
in-school integration. The impulse to reduce isolation amongst students and families of
different racial, cultural, and socioeconomic backgrounds takes on many different forms.
In this workshop, we’ll hear from organizations and programs that try to break down
divisions between students of different racial, cultural and socioeconomic backgrounds 
in after-school settings. Drawing from these models, we will discuss how after-school
integration programs complement efforts to reduce segregation in schools and neighbor-
hoods. How might such programs help strengthen support for racially, culturally and
socioeconomically diverse learning environments? 

Jaime-Jin Lewis, Executive Director, Border Crossers 

Jessy Molina, Outreach Director, Welcoming America 

Ken Tanabe, President and Founder, Loving Day 

Bill Tobin, Visiting Research Fellow, Social Science Research Institute, Duke University 

Susan Eaton, Co-Director, One Nation Indivisible (facilitator) 

This panel will explore the design, funding and characteristics of high-quality magnet
programs dedicated to reducing racial isolation. Presenters will engage in a variety of
topics pertinent to contemporary magnet schools, including best practices for outreach,
admissions and obtaining financial support (with an emphasis on federal funding assis-
tance). Recent research related to the success of magnet programs will also be discussed.

George Coleman, Consultant to the Commissioner, Connecticut Department of Education 

Bruce Douglas, Executive Director, Capitol Region Education Council 

Marilynn Smith, Magnet Program Coordinator,District 197 – West St. Paul

Genevieve Siegel-Hawley, Assistant Professor, Educational Leadership, Virginia
Commonwealth University (moderator)



It’s Complicated: 
Untangling the 
Discourse about
Neighborhood

Schools and Diversity 

(Room 164)

Beyond Black and
White: Advocating
for Integration in
Latino and Asian

American 
Communities

(Room 156)

1:45-3:00 
Plenary: 

Parallel Movements:
Incorporating School

Integration into
School Reform 

Agendas 

(Hart Auditorium)

Some education reform measures, such as closures and school choice, may place extra
burdens on low-income and minority students and may limit their ability to attend
“neighborhood schools” that can serve as important community assets. Health advocates,
for instance, note how long commutes may deprive students of critical time for physical
activity, including walking to school. At the same time, neighborhood schools present
risks for low-income and minority children if assignment policies lead to creation of
poverty-concentrated, racially isolated schools. In this workshop, a diverse group of
experts from metro regions around the country will present their experiences addressing
the tensions between neighborhood schools and diversity — and in creating policies that
attempt to balance the benefits of each.

Mary Filardo, Executive Director, 21st Century School Fund

Lisa Donlan, President, District 1 Community Education Council, NYC

Jennifer Jellison Holme, Assistant Professor of Educational Policy and Planning, University
of Texas at Austin 

Myron Orfield, Professor of Law and Director, Institute on Race and Poverty at the
University of Minnesota Law School 

Lia Epperson, Associate Professor of Law, American University Washington College of
Law (moderator) 

Although our public schools are becoming more and more diverse, racial integration in
public schools is often still seen through a black/white lens. This must be abandoned in
favor of a more flexible, multi-racial perspective. This workshop will examine particular
issues and challenges related to segregation and school integration in Latino and Asian
communities, such as differential housing patterns, specific needs of English Language
Learner and other immigrant/refugee students, and crafting effective, legal school inte-
gration plans from a multi-racial rather than bi-racial angle.

Quyen Dinh, Education Policy Advocate, Southeast Asia Resource Action Center 

Patricia Gãndara, Co-Director, Civil Rights Project/Proyecto Derechos Civiles at UCLA

Sylvia Mendez, Education Advocate, Los Angeles, CA

Jamie Lew, Associate Professor of Sociology, Rutgers University 

Khin Mai Aung, Director, Educational Equity and Youth Rights Project, Asian American
Legal Defense and Education Fund (co-facilitator) 

James Ferg-Cadima, Regional Counsel (Washington, DC),Mexican American Legal
Defense and Educational Fund (co-facilitator) 

Richard Kahlenberg, Senior Fellow, The Century Foundation 

Deborah Vagins, Senior Legislative Counsel, American Civil Liberties Union,
Washington Legislative Office 

Derek Black, Associate Professor of Law, Howard University Law School

Roberto Rodriguez, Special Assistant to the President for Education, White House
Domestic Policy Council

James Forman Jr., Clinical Professor of Law, Yale Law School (moderator)



3:15-4:30

Increasing Cultural
Competence,

Proficiency and 
Equity in Integrated

Schools 

(Room 164)

Diverse Charter
Schools: an Emerging

Model 

(Room 140)

Truth, Reconciliation,
and Healing: 

Acknowledging 
Experiences with
Court-Ordered 
Desegregation

(Room 156)

Dessert & Breakout Sessions

Educators who are culturally competent and proficient may help increase student
achievement, close opportunity gaps and eliminate disparities among student groups —
thereby helping students and educational institutions realize the promise of Brown and
the benefits of equal educational opportunities and equity. This session will take an 
in-depth look at the importance of cultural proficiency in the classroom and throughout
the broader school community. Panelists will discuss the impact such proficiency has on
learning and achievement in integrated schools, the challenges associated with schools
and districts becoming culturally competent so that they are responsive to the needs of all
students, and effective methods for attaining stakeholder support. Participants will also
be invited to exchange their own experiences with and recommendations for implement-
ing culturally responsive pedagogy. 

Dr. Eric Cooper, President and Founder, National Urban Alliance 

Dr. Willis Hawley, Professor Emeritus, Education and Public Policy, University of Maryland;
Director, Southern Poverty Law Center’s Teaching Diverse Students Initiative  

Dr. Julie Kailin, Associate Professor, Department of Educational Policy and Community
Studies, University of Wisconsin-Milwaukee

Dr. Josephine Bowens Lewis, Founder, Center for Cooperative Change; Consultant,
Visions, Inc.

Leticia Smith-Evans, Assistant Counsel, NAACP Legal Defense and Educational Fund,
Inc. (facilitator) 

Freedom from district boundaries and placement decisions could enable charter schools
to create a diverse student body. Most charters, however, remain solidly segregated by
race and socioeconomic status. This panel will explore the potential for increasing the
number of diverse charters across the nation and highlight the efforts of charter schools
that are intentionally seeking to create a diverse school community.

Julie Mead, Professor and Chair, Department of Educational Leadership & Policy
Analysis, University of Wisconsin-Madison

Allison Keil, Co-Director, Community Roots Charter School

Halley Potter, Policy Associate, Century Foundation 

Rachel Godsil, Eleanor Bontecou Professor of Law, Seton Hall University School of Law
(moderator) 

Efforts to document the history and experiences of children and adults who experienced
desegregation are taking place nationwide. These complicated narratives of courage and
struggle have important implications for modern-day school integration advocacy.
Workshop participants will grapple with some difficult questions, such as: How might
these experiences shape the attitudes and decisions of parents and adults, particularly in
communities that underwent desegregation? What common struggles still exist for stu-
dents in racially and economically diverse settings? What are some of the beliefs people
hold about educational opportunity pre and post-desegregation? What losses did com-
munities experience as a result of desegregation, and how might we go about addressing
them? How do we honor these struggles as we move forward in our efforts to reduce
racial, cultural, and socioeconomic isolation in schools and communities?

Donna Bivens andMeghan Doran, Boston Busing/Desegregation Project



Vanessa Siddle Walker, Professor of History of American Education and of Qualitative
Research Methods, Emory University 

David Tipson, Director, New York Appleseed (facilitator)

How have districts adapted to the Parents Involved decision? What are the practical and
political considerations? What is the role of the DOJ-ED guidance and related technical
assistance efforts?

Michael Alves, School Diversity Consultant, Boston, MA 

Dena Dossett, Director of  Planning, Jefferson County Public Schools

john powell, Director, Haas Center for Diversity & Inclusion

Jocelyn Samuels, Senior Counselor to the Assistant Attorney General, Civil Rights Division,
U.S. Department of Justice 

Dennis Parker, Director, Racial Justice Program, American Civil Liberties Union 
(moderator)

Recent research suggests that young children experience strong gains in racially and 
economically diverse preschool settings, but most early education funding still supports
separate preschool experiences for low income children and children of color. This panel
will look at examples of integrated early education programs, and changes to federal and
state policies that would promote more diversity in pre-k settings. 

Jeanne Reid, Ed.D., Post-Doctoral Fellow, National Center for Children and Families,
Teacher’s College at Columbia University 

Josephine DiPietro-Smith, Principal, Reggio Magnet School, Avon, CT 

Erin Hardy, Senior Research Associate, Heller School for Social Policy & Management,
Brandeis University 

Dr. Jerlean Daniel, Executive Director, National Association for the Education of Young
Children 

Lauren Hogan, Director of Public Policy, National Black Child Development Institute
(moderator)

Gary Orfield, Co-Director, Civil Rights Project/Proyecto Derechos Civiles at UCLA

john powell, Director, Haas Center for Diversity and Inclusion at the University of
California-Berkeley 

David Hinojosa, Regional Counsel (San Antonio, TX),Mexican American Legal Defense
and Educational Fund

Tanya Clay House, Public Policy Director, Lawyers' Committee for Civil Rights Under
Law

James Ryan, Professor of Law, University of Virginia School of Law (moderator)

Design and 
Implementation of
School Assignment
Plans Post-PICS 

(Room 160)

Diversity in Early 
Education

(Room 109)

4:45-5:30 
Plenary: The Future

of School Integration:
A Dialogue

(Hart Auditorium)
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School Racial and Economic Composition
& Math and Science Achievement

By Susan Eaton

This is the first in a series of three research briefs
summarizing findings from the newest and

most rigorous research related to racial and socioe-
conomic diversity in public schools. The studies on
which this brief is based were published recently in
three special issues of the peer-reviewed journal,
Teachers College Record, edited by Professors Roslyn
Arlin Mickelson of the University of North
Carolina at Charlotte and Kathryn Borman of the
University of South Florida.

The weight of evidence from these studies demon-
strates that racially isolated, high-poverty schools
tend to negatively influence math and science
course-taking patterns and achievement as meas-

ured by test scores. Meanwhile, under certain con-
ditions, lower poverty schools and schools that do
not enroll highly disproportionate shares of African
American and/or Latino students tend to be 
positively associated with math and science
achievement. 

What this research suggests about 
the relationship between racial and 
socioeconomic composition of schools/
classrooms and MATH achievement:

� A study of math test scores over more than 30
years finds that “increases in school segregation
correspond to significant increases in the black-
white and Latino-white test score gaps.” School
segregation’s negative influence on achieve-
ment “outweigh[s]” the positive influences that
come from improvements in racial minority
groups’ overall income and other family back-
ground characteristics.1

� Racially diverse schools vary in the extent to
which their African American and Latino stu-
dents have opportunities to take advanced
placement courses in math. In a study of math
course-taking patterns and grade point aver-
ages, researchers find that in schools where
whites and Asians are “overrepresented” in
high-level sophomore math classes, both the
senior-year grade point averages of African
American and Latino students and their 4-year
college-going rates tend to be lower.2

The National Coalition on School Diversity

Research Brief

Why This Research is Important

This research augments an already extensive body

of work in this area, which has reached similar

conclusions. However, the work published this

year in TCR is particularly rigorous. It draws from

several strong data bases and employs cutting-

edge statistical methods. This comprehensive col-

lection of studies pays meticulous attention to

separating the discrete contributions that schools,

teachers, families and students themselves make

to a variety of important educational outcomes,

such as test scores and graduation rates. We urge

courts, policymakers, education rights lawyers, ed-

ucators and others to use this new work as a

guide in decisions and advocacy related to diver-

sity, schooling and equal opportunity.  

Brief No. 1

How the Racial and Socioeconomic Composition
of Schools and Classrooms Contributes to 
Literacy, Behavioral Climate, Instructional 
Organization and High School Graduation Rates

By Susan Eaton

This is the second in a series of three briefs sum-
marizing findings from the newest and most rig-

orous research related to racial and socioeconomic
diversity in public schools. The studies on which this
brief is based were published recently in three special
issues of the peer-reviewed journal, Teachers College
Record, edited by Professors Roslyn Arlin Mickelson
of the University of North Carolina at Charlotte and
Kathryn Borman of the University of South Florida.

This brief considers the relationship between the
racial and socioeconomic composition of a school
and/or classroom and a variety of important educa-
tional measures.

What Does the Research Tell Us About 
the Relationship Between Racial and 
Socioeconomic Composition and . . .

READING AND VERBAL 
ACHIEVEMENT?  

� A study by Geoffrey Borman of the University
of Wisconsin-Madison and Maritza Dowling of
the Wisconsin Center for Educational
Research reanalyzes James Coleman’s 1966
report, “The Equality of Educational
Opportunity.” The “Coleman Report” is
widely considered to be one of the most influ-
ential studies ever conducted on education. Its
fundamental finding is that a student’s own
family background has far more influence upon
student achievement than do school character-
istics. However, Borman and Dowling’s
reanalysis shows something quite different. 

� Borman and Dowling find that attending a
high-poverty or highly segregated African
American school has a “profound” negative
effect on a student’s verbal achievement, “above
and beyond” the effects of a student’s own
poverty level or racial group.1

� More specifically, the racial/ethnic composition
and social class composition of a student’s
school are 1¾ times more important than a stu-
dent’s social class or race in explaining verbal
achievement in the 9th grade. School racial and

The National Coalition on School Diversity

Research Brief

Why This Research is Important

This research augments an already extensive body

of work in this area, which has reached similar

conclusions. However, the work published this

year in TCR is particularly rigorous. It draws from

several strong data bases and employs cutting-

edge statistical methods. This comprehensive col-

lection of studies pays meticulous attention to

separating the discrete contributions that schools,

teachers, families and students themselves make

to a variety of important educational outcomes,

such as test scores and graduation rates. We urge

courts, policymakers, education rights lawyers, ed-

ucators and others to use this new work as a

guide in decisions and advocacy related to diver-

sity, schooling and equal opportunity. 

Brief No. 2

The Impact of Racially Diverse Schools 
in a Democratic Society

By Susan Eaton and Gina Chirichigno

This is the third in a series of three briefs summa-
rizing findings from the newest and most rigor-

ous research related to racial and socioeconomic
diversity in public schools. The studies on which
this brief is based were published recently in three
special issues of the peer-reviewed journal, Teachers
College Record, edited by Professors Roslyn Arlin
Mickelson of the University of North Carolina at
Charlotte and Kathryn Borman of the University
of South Florida.

For more than two decades, the success of school
desegregation has been judged mainly by the
degree to which it benefits individuals, either
through academic achievement or social mobility.

It goes without saying that these are important
measures. However, civil rights leaders and educa-
tors have always pursued desegregation and diver-
sity in large part because of its potential benefits to
society at large. Their hope was, and still is, that
diverse schooling experiences would contribute to
development of a more cohesive, more equal soci-
ety and build a stronger foundation for democracy.
Similarly, desegregation’s advocates hoped diversity
would reduce racial and cultural prejudice by
bringing young people from different racial or cul-
tural backgrounds together.

Generally, the research examined here confirms
findings from earlier studies finding that racial
diversity in schools does carry long-term social
benefits. These include reduced neighborhood,
college and workplace segregation, higher levels of
social cohesion and a reduced likelihood for racial
prejudice. It appears, too, that the particular nature
of a school environment – for example, whether the
school is a model of inclusion and equal participa-
tion – helps determine whether or not its graduates
develop the skills to navigate and find comfort in
racially diverse settings later in life.  

What is the Relationship Between
Racial Composition of Schools or 
Childhood Neighborhoods and Adult
Attitudes About Other Racial & Ethnic
Groups?
Jomills Braddock and his colleague, Amaryllis Del
Carmen Gonzalez of the University of Miami, 
consider the effects of neighborhood and school-
level segregation levels on people’s preferences for

The National Coalition on School Diversity
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Why This Research is Important

This research augments an already extensive body

of work in this area, which has reached similar

conclusions. However, the work published this

year in TCR is particularly rigorous. It draws from

several strong data bases and employs cutting-

edge statistical methods. This comprehensive col-

lection of studies pays meticulous attention to

separating the discrete contributions that schools,

teachers, families and students themselves make

to a variety of important educational outcomes,

such as test scores and graduation rates. We urge

courts, policymakers, education rights lawyers, ed-

ucators and others to use this new work as a

guide in decisions and advocacy related to diver-

sity, schooling and equal opportunity.   

Brief No. 3

What we know about school integration, college
attendance, and the reduction of poverty

By Philip Tegeler, Roslyn Arlin Mickelson, & Martha Bottia

The goals of promoting integration and avoiding
racial isolation in K-12 education were recently

reaffirmed as compelling government interests by
five Justices of the U.S. Supreme Court in Parents
Involved in Community Schools v. Seattle School
District #1 (2007). That decision did strike down
specific elements of voluntary plans in Seattle and
Louisville; however, a majority of the Court indi-
cated support for a wide range of race-conscious
measures to promote school integration that do not
assign individual students based on their race.

The importance of avoiding racial and economic
segregation in schools is important not just for its
own sake, but because of the documented benefits
to students that flow from more racially
integrated1, lower poverty schools2. The social sci-
ence evidence on the benefits of integration contin-
ues to grow – especially in the more comprehensive
recent research (1990s to the present) that include
data from nationally representative samples or
state-wide populations, valid and reliable measures
of key concepts, advanced statistical modeling used
to analyze the data, and often, studies employing
longitudinal data3.  

These studies over the past twenty years have
demonstrated that integrated education leads not
only to achievement gains in math and reading for
African American and Latino children4, but also to
increased occupational attainment5, less involve-
ment with the criminal justice system6, and a
greater tendency for graduates of integrated
schools later in life to live in integrated neighbor-
hoods, have friends from many races and ethnic
groups, and to be employed in diverse workplaces7.

What does this research tell us specifically about the
effects of K-12 school integration on college atten-
dance rates, college graduation, and intergenera-
tional perpetuation of poverty? We recognize that
additional research is still needed on these specific
questions, but here are some things that we know:

Attending integrated K-12 schools increases the
likelihood of attending college8, particularly for
youth from underrepresented minority communi-
ties. Integrated education works to foster college
attendance in several clear ways. The educational
expectations and performance of students who
attend integrated schools surpasses those of stu-
dents from segregated settings9. Students who
attend integrated schools perform better on tests in
math, science, language, social studies; they take
higher-level math and science courses, and they
hold higher educational aspirations than their oth-
erwise comparable peers who attend racially iso-
lated minority schools10. Racially integrated schools
have lower levels of violence and social disorder
than segregated settings11. They are more likely to
have stable staffs composed of highly qualified
teachers12—the single most important resource for
academic achievement, and to have better school
climates13 (academically oriented peers, lower drop
out rates, more parents with higher expectations)
than racially isolated schools14.  

Attending desegregated K-12 schools increases the
likelihood of graduating from college for many
of the same reasons that integrated education bet-
ter prepares students for entering college. Minority
youth who attend integrated K-12 schools are less
likely to be involved in the criminal justice system

The National Coalition on School Diversity

Research Brief
Brief No. 4

School Integration and K-12 Educational 
Outcomes: A Quick Synthesis of Social
Science Evidence

By Roslyn Arlin Mickelson, Ph.D., University of North Carolina-Charlotte

How do K-12 school diversity 
initiatives support school reform
and contribute to increasing 
student academic achievement?
Teachers, curricula, and pedagogy are essential
components of opportunities to learn, but they are
not the only important ones. The social organiza-
tion of schools and classrooms also contributes to
the quality of educational experiences. Whether a
school is racially and socioeconomically (SES)
diverse or segregated makes a critical difference for
K-12 achievement across the curriculum:  Students
who attend racially and socioeconomically diverse
schools are more likely to achieve higher test scores
and better grades, to graduate from high school,
and to attend and graduate from college compared
with their otherwise comparable counterparts who
attend schools with high concentrations of low-
income and/or disadvantaged minority youth. 
The preponderance of high quality social science
research published since the late 1980s is clear and
consistent regarding these effects of school racial
and SES composition on K-12 educational out-
comes.1 Other specific findings include: 

� Attending a diverse school promotes achieve-
ment in mathematics, science, language and
reading.

� Achievement benefits accrue to students in all
grades, but most markedly those in middle and
high schools.  

� Students from all racial and SES backgrounds
can benefit from diverse schools—including
middle-class whites—although low-income 
disadvantaged youth benefit the most from
attending diverse schools.2

� Importantly, there is no evidence that inte-
grated schooling harms any student group.

Moreover, diverse K-12 schools foster other 
positive outcomes that are integral links in the
adult life-course trajectory.  In addition to 
achievement, the positive short-term outcomes 
of K-12 schooling include:

� A reduction in prejudice and fears. 

� increases in cross-racial trust and friendships.

� enhanced capacity for multicultural navigation. 

These benefits foster highly desirable long-term
outcomes for adults such as:

� greater educational and occupational 
attainment. 

� workplace readiness for the global economy. 

The National Coalition on School Diversity

Research Brief
Brief No. 5

1 The results of the literature survey presented here are archived in a searchable database at: http://sociology.uncc.edu/people/ rmickelson/
spivackFrameset.html. This research is supported by grants from the National Science Foundation, the American Sociological Association,
and the Poverty and Race Research Action Council.

2 The evidence of academic benefits is weakest for Asian and Latino immigrant students who appear to benefit from attending school with
their coethnics, most likely because of language issues.

Magnet School Student Outcomes: 
What the Research Says

By Genevieve Siegel-Hawley and Erica Frankenberg

This research brief outlines six major studies of
magnet school student outcomes. Magnet

schools are programs with special themes or
emphases designed to attract families from a variety
of different backgrounds. They were originally
established to promote voluntary racial integration
in urban districts. 

The following studies are located within a much
broader body of research that documents the bene-
fits of attending racially and socioeconomically
diverse schools. Some of what we know from the
literature on the benefits of racial diversity indicates
that students of all races who attend diverse schools
have higher levels of critical thinking, an ability to
adopt multiple perspectives; diminished likelihood
for acceptance of stereotypes, higher academic
achievement, more cross-racial friendships, willing-
ness to attend diverse colleges and live in diverse
neighborhoods, access to more privileged social
networks, higher feelings of civic and communal
responsibility, higher college-going rates, more
prestigious jobs.1

The research discussed here is relatively recent, but
older studies suggest that magnet schools are asso-
ciated with increased student achievement, higher
levels of student motivation and satisfaction with
school, higher levels of teacher motivation and
morale, and higher levels of parent satisfaction with
the school.2

A note about magnet school enroll-
ment and segregation trends3

Before delving into the research, however, we
quickly review the current demographic breakdown
of magnet schools. Enrollment data collected by
the National Center for Education Statistics, a reli-
able and wide-ranging federal dataset, show that, in
2008-09, more than 2.5 million students enrolled in
magnet schools across the nation, up from just over
two million students five years earlier. Magnet pro-
grams enrolled more than twice the number of stu-
dents served by charter schools, making magnets
the largest sector of choice schools.  

Compared to regular public schools, both charter
and magnet programs enrolled a larger share of
black and Latino students (mainly due to the con-
centration of magnet and charter schools in more
urban locales). Magnet students were slightly less
likely than charter school students to attend
intensely segregated minority schools, where 90-
100% of students were nonwhite, and also slightly
less likely to enroll in intensely segregated white
schools (0-10% nonwhite students). Beyond these
two extreme ends of the spectrum of white student
enrollment, large differences emerged in the shares
of magnet and charter students attending majority
nonwhite (more racially diverse) and majority white
(less diverse) schools. Forty percent of magnet stu-
dents attend majority nonwhite school settings,
compared to just 23 percent of charter students.
Conversely, almost 35 percent of charter students
attended majority white settings, compared to 20
percent of magnet students. In terms of school
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The Reciprocal Relationship Between
Housing and School Integration

By Roslyn Arlin Mickelson

Given the common practice of assigning stu-
dents to neighborhood schools, any serious

hope of integrating America’s public education sys-
tem requires us to consider not only educational
policies and practices, but also the demography of
neighborhoods and the housing policies that con-
tribute to residential integration or segregation.
Most American students live in communities that
are dominated by families from one race and
socioeconomic status. Public schools typically
reflect their neighborhood demographics because
most students are assigned to schools based on
their residence.1 These straightforward dynamics
underlie the relationship between the integration

or segregation of schools and their feeder
neighborhoods.

The links between integration or segregation of
schools and neighborhoods are also reciprocal.
This essay summarizes the social science evidence
on the reciprocal relationship between integrated
schooling and integrated housing. The synergistic
nature of this relationship unfolds across the life
course. The model in Figure 1 illustrates the con-
nections between housing and school integration
and the intergenerational and reciprocal nature of
their relationship.
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Model of Dynamics of Integrated Housing, Integrated Education, and Short- and
Long-term Outcomes in Multiethnic Democratic Societies

�� Greater achievement across the
curriculum

�� Reduction in prejudice and 
cross-racial fears

�� Increase in mutual trust, respect, 
and acceptance

�� Increase in  cross-racial friendships

�� Greater capacity for multicultural
navigation

�� Greater educational
and occupational
attainment

�� Workplace readiness
for the global 
economy

�� Cross-racial friendships,
mutual trust, respect,
and acceptance

�� Living in integrated
neighborhoods

�� Democratic values 
and attitudes

�� Greater civic 
participation

�� Avoidance of criminal
justice system

Integrated 
Education

Short-term 
Outcomes 
for K-12  
Students

Long-term 
Outcomes 
for Adults

Integrated 
Housing
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